华中师范大学网络学院站点英语专业毕业论文写作指导意见

1、 关于本专业毕业论文的选题

英语专业本科生毕业论文选题可以在三个大的方向中进行，即英语文学，语言学和翻译学。各个大方向中又可以选择小的方向，具体解释如下：

1）英语文学：选择英语文学的毕业论文选题可以从三个方向进行：国别文学研究、文学批评理论研究和比较文学研究。

在进行国别文学研究选题时，一般选取英国文学或美国文学中的某一经典作家（如海明威），某一经典作品（如《双城记》），某一写作手法（如象征手法的运用）或某一文学思潮（如浪漫主义运动）作深入研究。在选择国别文学研究选题时，可以选择超出英美文学的其它英语国家的作家或作品（如澳大利亚、加拿大等国），但在选择作家或作品时最好选择在文学史上作为经典的作家或作品。有个别流行作家或作品极富盛名，容易引起学生的兴趣，如《飘》或《荆棘鸟》，学生有强烈愿望选择它们作为研究对象。在不可避免上述情况时，应该尽可能地挖掘作品内在的深刻含义，不能流于肤浅的分析。此外，在进行作家或作品的研究时，应该避免范围过大的选题，选题的范围应符合本科毕业论文的长度。比如：选题“海明威的作品的特点”可能要求学生熟悉海明威的多部作品，且海明威的写作特点可能不止二、三点，需要写一部书才能把这个选题说清楚。把这个选题改为“海明威的《老人与海》中象征手法”就比较符合本科生毕业论文的长度。

文学批评理论的选题一般不太适合英语专业本科生，因为该理论知识的学习在英语专业研究生阶段，本科生一般不具备文学批评理论的知识结构，所以一般不建议学生在这个方向选题。这个方向的选题可以有关某一文学批评理论，某一文学批评理论家的理论，某一文学批评术语的阐释或某两种或以上的文学批评理论的比较。

比较文学研究就是将两个以上的作家或作品进行比较。这两个作品或作家可以是同一国别的（如“雪莱与拜伦的诗歌比较”），也可以是不同国别的（如《牡丹亭》与《罗密欧与朱丽叶》），但是，在选题必须遵循一个普遍的原则，即：在表面相同的事物中找差异，在表面不同的事物中找相同之处。

2）语言学：选择语言学的毕业论文选题可以在两个大的方向进行：普通语言学和应用语言学。

普通语言学的研究就是对于英语语言的任何一个方面的研究，如对一种词性、或一种时态、或拼写、语调等等方面的研究（如“一般现在时及其交际功能”）。

应用语言学包括教学法的研究和其它一些新兴的应用语言学分支（如语用学）的研究。师范专业或本身从事教师职业的学生选择教学法方向的较多。在这个方向进行选题，也要避免过大范围的选题，而应对一个具体问题进行研究，最重要的是要结合教学实践或实验，要避免纸上谈兵。这个方向的好的选题有：“个性与英语教学”，“方言对英语学习的影响”等等。

3）翻译学：翻译学的选题一般可以在两个方向上进行：翻译理论以及翻译活动。对翻译理论的研究就是探讨某一种翻译理论、或一种翻译标准等等。相比之下，对翻译活动的研究更多一些，这些选题可以是对一种语言现象的翻译、或一种修辞格的翻译的研究（如“汉语成语的英译”）。应该注意的是，在对翻译活动作研究时，往往需要某种翻译理论支撑，总结规律，并对这一活动作出评价，要避免仅仅时例子的罗列。

2、 英语专业毕业论文格式要求

    学位论文包括前置、主体、附录等三个部分。
（一）前置部分

1．中文封面：由华中师范大学网络学院统一印发。
2．英文封面：由论文英文题目、解释、作者、指导老师姓名和职称、时间组成。具体见下面样例。

3．目录：由论文的中、英文摘要、篇、章、条、款以及参考书目、附录等序号、题名和页码组成，排在英文封面之后另页。请参照样例。
3．中、英文内容摘要：摘要是论文的内容不加注释和评论的简短陈述，宜以最简洁的语言介绍论文的概要、作者的突出论点、新见解或创造性成果以及实验方法、数据或结论，是一篇完整的短文，可以独立使用，中文摘要一般在200字左右，论文摘要应具有独立性和自含性，即不阅读论文的全文，就能获得必要的信息，供读者确定有无必要阅读全文，也供文摘等二次文献采用。英文摘要在内容上与中文摘要基本一致，但不必每字每句的对应。

4．关键词：关键词是用以表示全文主题内容信息的单词或术语。为便于文献检索，学位论文应注明三至五个具有代表意义中、外文“关键词”，这些关键词就是论文的中心词，以显著的字符另起一行，分别排在中、外文摘要的左下方。各关键词之间用“分号”隔开。外文关键词应与中文关键词相对应。
（二）主体部分

主题部分包括引言（Introduction）、正文(Body)、结论(Conclusion)、参考文献(Bibliography)。主体部分必须由另页右页开始。
1．引言：主要说明研究工作的目的、涉及范围、相关领域的前人研究成果和知识空白、研究设想、研究方法等方面的概述、理论意义和实用价值等。

2．正文：论文的正文是核心部分，占主要篇幅。一般论文选题需要从几个方面来论述或论证。要求论据充分，论点明确。行文必须实事求是，客观真切，准确完备，合乎逻辑，层次分明，简练可读。行文方式可灵活掌握。正文部分要有分级标题，章、条、款、项的序号编码方法，采用阿拉伯数分级系列编号法，论文中的章、条、款、项依次排列，依次从1开始，连续编号，中间用“．”相隔，最末级编号之后不加点。示例：
1．
2．…… 2.1

        2.2…… 2.2.1

2.2.2

2.2.3.… 2.2.3.1

       2.2.3.2

 3．结论：学位论文的结论是最终的、总体的结论，它是对正文部分的论述的概述，也可以在结论或讨论中提出建议、研究设想、尚待解决的问题等。
4．参考文献：写作学位论文过程中，阅读或运用过某些文献所列出的书目清单，置于正文之后，另页开始。参考文献的著录按原文献语种为原则。
参考文献体例应符合《中国学术期刊（光盘版）的检索与评价数据规范》和《中国高等学校社科学报编排规范》。说明如下：
（1）文献目录应另页书写，外文文献排前，中文文献排后。外文文献书名须用斜体。
（2）文献目录一律按作者姓氏汉语拼音或外文字母顺序排列。
（3）每条文献必须顶格写，回行时空两字或五个英语字母。
（4）将各文献的类型代号（即文献英文名的首字母）注明在文献之后：
专著 [M]              学位论文[D]                 论文集 ［C］
报纸文章 ［N］        期刊文章［J］               报告[R]
专利 [P]              专著、论文集的析出文献[A]

其他未说明文件 ［Z］
电子文献中光盘图书 [M／CD]（MONOGRAPH ON CD）
网上期刊［J/OL］（serial online）
联机网上数据库（database online）［DB／OL］
示例：
l）专著，学位论文
作者．文献题名［文献类型标识］．出版地：出版者，出版年，起止页码．
章振邦．新编英语语法［M］．上海：上海译文出版社，1989，3－9．
2）论文集中的析出文献

析出文献作者．析出文献题名［A］．论文集主编．论文集书名［C］．出版地：出版者，出版年．析出文献起止页码．
许国璋．社会语言学与唯理语言学在理论上的分歧[A]．祝腕瑾．社会语言学译文集［C］．北京：北京大学出版社，1985，1—16．
3）期刊文章

作者．文献题名［J］．期刊名称，年，（期）：起止页码．

高健．语言个性与翻译[J]．外国语，1999，（4）：57－62。
4）若文献作者不止一人，只须注明第一作者，然后用et al．表示。

许钧 et al．文学翻译的理论与实践——翻译对话录［C］．南京：译林出版社2001．

参考文献（范例）

Bassnett, Susan and Lefevere, Andre. Constructing Cultures: Essays on Literary Translation [C].
     上海：上海外语教育出版社，2001.
James, Jean M, trans. Rickshaw[Z].by Lao She. Honolulu: University of Hawaii Press,1979.

Newmark, Peter. Approaches to Translation[M]. 上海：上海外语教育出版社，2001.
Nord, Christiane. Translation as a Purposeful Activity[M]. 上海：上海外语教育出版社，2001.
Rosch, E. Natural Categories[J]. Cognitive Psychology,1973.

Toury, Gideon. Descriptive Translation Studies and Beyond[M] 上海：上海外语教育出版社，

     2001.
Yang, Hsien-yi and Yang, Gladys, trans. Selected Works of Lu Hsun Vol.1 [Z]. Beijing: Foreign 
     Languages Press,1956.
陈德鸿、张南峰. 西方翻译理论精选[C]. 香港：香港城市大学出版社，2000.

陈福康. 中国译学理论史稿[M]. 上海：上海外语教育出版社，1992.

陈宏薇. 新实用汉译英教程[Z]. 武汉：湖北教育出版社，1996.
孟建钢. 关于批评关联理论的几个误点[P] （全国第二届关联理论学术研讨会交流论文）.广东外语外贸大学，2001.

宋原放 et al.简明社会科学词典[Z]. 上海：上海辞书出版社，1982.
许钧 et al. 文学翻译的理论与实践——翻译对话录[C]. 南京：译林出版社，2001.
曾利沙. 论“规律”——兼论翻译理论与实践的辩证关系[J]. 外语与外语教学，2001，

     （9）： 49-52.
曾利沙.小议翻译操作中的“多度视域”[J]. 中国翻译，2001，（2）：40-43.

5．文内所引文献：要求附夹注，应在引文后加括号注明作者姓名（英文只注姓），出版年和引文页码。若为转引文献，则加quoted in 字样。

           例：

            （王佐良，1982：38）

            （Newmark，8：26-33）

            （韩沪麟，2000，见“译序”第24页）

             (quoted in Newmark,1998:3)

6.文献中列出的文献应该与正文中标注的文献一一对应。正文中没有出现的，不应出现在参考文献中。

（三）附录部分

附录包括所有与论文有关的补充材料，如图表或照片等。

三、英语学士学位论文样例
英语封面：（内封，单独一页）

Integrating E-mail into Chinese College
ESL Writing Curriculum: A SLA Approach

A Thesis Submitted to the Faculty of CCNU

In Partial Fulfillment of the Requirements for BA Degree in English Language and Literature
by Xu Mengyun

Supervisor: Zhang Weiyou 
Academic Title: Professor
          Signature: ___________
            April 2002
内容摘要

将电子邮件引入ESL 写作教学的研究与实践在国外已有十年左右的历史。国内ESL 学者和教师虽已在这方面做了一些零散工作，但整体水平尚处于起步阶段。另外一个令人关注的问题是，目前为止，无论中外的研究大都局限在实践领域，极少对电子邮件在ESL 写作教学上产生积极影响的现象给出理论依据与阐释。本文总结了前人关于电子邮件对ESL写作教学有哪些具体优势的论述，并介绍了西北师大王琦基于现代写作理论所作的研究。之后，文章将试图从R. Ellis解释第二语言习得过程的理论框架入手，分析电子邮件分别对输入，学习者个人因素，输出的影响及它如何通过三者之间固有的相互作用来最终影响ESL学习者的写作习得过程。本文旨在为将电子邮件引入国内大学阶段的写作课程提供理论支持，并通过介绍电子邮件写作例习及前人对ESL写作老师在这一实践中的指导性建议, 来为这一新兴教学模式在国内的进一步发展提供参照。

关键词：电子邮件；电子邮件写作；国内ESL写作课程；

        第二语言习得过程理论
Abstract

Research and experiments abroad on integrating e-mail into ESL writing instruction has witnessed a decade-long development. But such practice is still in its infancy in China. Another fact deserving attention is that there have been few theoretical approaches to the issue despite a large volume of reports on the positive effects of e-mail in ESL writing classes. This paper summarizes previous literature on how e-mail benefits both ESL learners’ writing abilities and ESL teachers’ instruction, followed by a brief introduction to Wang Qi’s study based on modern writing theories. In an attempt to justify and encourage the practice of integrating e-mail into Chinese college ESL writing curriculum, the article looks into the issue with a fresh eye to examine, within the framework for explaining SLA by R. Ellis, how e-mail exchange process is one in which input, individual learner factors, and output interact with each other resulting in achievements in learners’ writing acquisition. Sample e-mail writing activities and guidelines for teachers suggested by previous studies are also offered to help with a better perspective of its development in China. 

Key words: e-mail; e-mail writing; Chinese ESL writing curriculum; SLA framework
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1. Introduction

A. H. R. Howatt (1999) outlines a chronology of the major events that have, directly or indirectly, influenced ELT, with “1362 Court proceedings to be conducted in English”(298) as the beginning. When he stops at “1980 Applied Linguistics (journal)”(304), however well-prepared he could have been, Howatt would still be amazed by the breathtaking development of various ELT issues nowadays. With the evolution of network technology, the adoption of electronic resources around the world has been far from uniform. Since most of the Internet data and information is in English, EL teachers and researchers are beginning to sense the impact of this medium on their professions, through the careful examination and creative integration of this tool into their classes(Gonglewski, Meloni, and Brant, 2000). E-mail, in particular, is one of the subjects of most recent research and experiments. 

In Europe and North America, though having begun in the early 90s last century (Gonglewski, Meloni, and Brant, 2000), research and experiments on integrating e-mail into ESL writing curriculum hardly witnessed any notable achievements until recent years, among which the HUT E-mail Writing Project (see Appendix VII), initiated in 1993, is considered probably the largest pioneer project of word-wide impact. If we look at Asia, little professional and organized work in this field is to be found outside Singapore, Japan, Taiwan and Hong Kong. We have noticed that using e-mail in ESL writing classes is implemented since various school years in different foreign countries and they have, more or less, proved helpful in improving ESL learners’ writing abilities. However, such (professional and organized) research is still in its infancy in China. Another fact adds to the disappointment. Little previous literature has been specially devoted to theoretical explanations for e-mail’s functions in ESL writing instruction. 

This paper, hereby, attemps to offer an illustration of how e-mail affects L2 learners’ writing acquisition in positive ways on the basis of Ellis’s framework for explaining SLA (1999). And, with a rough introduction of sample e-mail writing activities and guidelines for teachers to observe during the practice, the article makes further effort to encourage integrating e-mail into Chinese college ESL writing curriculum. 
2. Background
This chapter introduces some of the fundamental things about integrating e-mail into ESL writing curriculum. 

2.1 Basics about e-mail writing
2.1.1 What is e-mail?

Electronic mail, a form of a synchronous computer-mediated communication, has been called “the mother of all Internet applications”(Gonglewski, Shetzer, and Meloni, 2001). Messages can be sent via it across different kinds of networks, both locally and globally. Since its invention in 1971, e-mail experienced exploding growth around the world. Though it is now already considered a relatively ‘low-tech’ medium, no one can ignore its power faced with the fact that Hotmail alone had attracted over 110 million users worldwide by August, 2001. And according to experts’ prediction, e-mail will continue to see growth skyrocket in the next five years. 

2.1.2 Hybrid nature of e-mail writing

Ever since its birth, e-mail has been used as a alternative but much more convenient means to fulfill almost every kind of task that people would have expected paper-based message to. For example, a customer e-mails the hotel manager to complain about the poor service, a college undergraduate e-mails to apply for his desired MA program, a company e-mails to confirm its order, or more personally, people e-mail each other to show gratitude, to apologize, or even just to say ‘hello’. In other words, e-mail has assumed functions and formal features associated with spoken language as well as formal writing (Biesenbach-Lucas and Weasenforth, 2001). It’s style varies according to the target, the occasion, and the purpose of communication(胡惮，2002).
3. E-mail within the framework for explaining L2 acquisition

3. 1 L2 Acquisition
To give a full explanation of L2 acquisition, according to Rod Ellis(1999), three aspects of L2 acquisition are to be considered: 1) the external environment， 2) the “block box” (i.e. the learner’s existing knowledge and the internal mechanisms that guide L2 acquisition), and 3) individual learner factors. The last one is also defined by some researchers as “individual differences” (O’Grady et.al, 1996: 525 ). Ellis specifies these three aspects into three principal components consitituting the framework he offers for explaining L2 acquisition (193)：1）social factors/settings, 2) language processing mechanisms, 3) individual learner factors. There is a great deal of interrelationship involved as well illustrated in Appendix II.

In present study, for the convenience of analysis, e-mail writing is to be firstly put in the position of input. The following part, therefore, will begin with an insight into input and then focus attention on how input in the form of e-mail influences the other components in the framework and how they interrelate with each other thus to eventually affect L2 acquisition. 

7. Conclusion

In a society featuring high-tech development and information explosion, efforts have been made throughout the world to explore the potential that modern information technology has in bringing out educational innovations. In China, in spite of winning more and more policy support, college ESL education has experienced less achievements than expected. Two major factors may account for the disappointment. On the one hand, most of the attention has been focused on the teaching dimension while developing learners’ initiation has been ignored; on the other hand, the reforms have suffered from insufficient teaching staff and financial support(刘伟，2000). This paper is an attempt to encourage integrating e-mail into college ESL writing curriculum, by both working out a theoretical framework and highlighting its practical benefits. However, apart from the generally acknowledged benefits, e-mail assumes additional significance in Chinese college ESL writing instruction in that it helps with the two problems mentioned above. 

Despite all the efforts above, particular mention should be made here that there remain a large number of questions concerning the issue of incorporating e-mail into Chinese college ESL writing instruction to be answered. For example, though it has been a common recognition that e-mail does affect ESL writing instruction in positive ways, the extent to which it benefits the latter is still unenlightened. Besides, every kind of teaching method and learning strategy can expect to have its own limitations and disadvantages, and e-mail writing is no exception. 

Since e-mail exchange places writing in a much more complex context than never before, a full understanding of it shall not be accomplished without other insights as in sociolinguistic, psycholinguistic views. This paper is thus designed with the hope that it might contribute to the more attention to be gained and further study done in the field.

Bibliography  （另起一页）

Belisle, R. E-mail Activities in the ESL Writing Class [J]. The Internet TESL Journal, 
     1996, (12): 23-26.

Belisle, R. Let the E-mail Software Do the Work: Time Saving Features for the 
     Writing Teacher [J]. The Internet TESL Journal, 1998, (4) : 41-45.

Ellis, R. The Study of Second Language Acquisition[M]. Shanghai: Shanghai Foreign 

     Language Education Press, 1999.

Ellis, R. Second Language Acquisition [M]. Shanghai: Shanghai Foreign Language 

     Education Press, 2000. 

王琦. E-mail与现代英语写作教学 [J]. 外语电化教学，2000, (6): 39-41.
   
PAGE  
6

